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Introduction

Since 2013, the University of Houston has conducted assessments of the six Core Curriculum
Objectives (Critical Thinking, Communication, Quantitative and Empirical Reasoning,
Teamwork, Personal Responsibility, and Social Responsibility) as directed by the Texas Higher
Education Coordinating Board (Texas Administrative Code, Title 19, Part 1, Chapt. 4, Sub B,
Rule § 4.30). The Statement of Purpose for the Texas Core Curriculum can be found in
Appendix B. These core objectives drive the assessment activities and each core curriculum
course must align to at least core objective.

The Office of Institutional Effectiveness and the Undergraduate Committee (a subcommittee of
the Faculty Senate) collaborated to engage faculty in the adoption of Core Curriculum Objective
Rubrics and disseminate the Core Curriculum Assessment Results. The Office of Institutional
Research worked to identify Core Curriculum Courses within the PeopleSoft System to provide
for easy identification of potential sources of student products for consideration from the pool of
courses offered in any given semester. A cross-disciplinary team of Assessment Specialists from
the Office of Institutional Effectiveness were trained on the use of each rubric and conducted the
actual scoring of student work.

The original proposal, developed in 2013, proposed that the faculty complete the scoring in
alignment with the rubrics that were previously mentioned. However, over time, the scoring of
the student work shifted to the Office of Institutional Effectiveness. The scoring is completed,
and the report submitted to the Texas Higher Education Coordinating Board twice a year.

The intent of the revised proposal is to propose a more collaborative process that will involve
both the Office of Institutional Effectiveness and UH Core Curriculum Faculty to insure the
evaluation of the core curriculum courses is optimized and results in a more authentic continuous
improvement in the core curriculum courses.



Component One: Core Curriculum Courses

The University of Houston Undergraduate Committee of the Faculty Senate is tasked with
developing and executing a process for identifying courses that would fulfill the core curriculum
requirements set forth by the Texas Higher Education Coordinating Board (THECB). As stated
on the committee’s website, the Undergraduate Committee is "charged with the responsibility of
advising the Office of the Senior Vice President for Academic Affairs and Provost about the
qualitative development of undergraduate programs and activities, recommending changes in
existing policies or suggesting the need for new ones, and approving new courses, course
changes and/or deletions for final approval by the Texas Higher Education Coordinating Board
(https://uh.edu/faculty-senate/standing-committees/uc/).

The framework for inclusion of appropriate core courses centers on the application process.
Undergraduate academic programs submit course proposals to the Undergraduate Committee
(UC) for review. These proposals include a Course Proposal form, Core Supplement, and a
course syllabus. Both the Course Proposal and Core Supplement ask program personnel to
provide key information about the course, as well as how the core objectives may be assessed
that help the committee determine whether it is suitable for inclusion in the core.

In order to help programs complete the necessary documentation for the submission process, the
Undergraduate Committee developed a set of guiding documents and links to resources posted
on their Sharesite https://uofh.sharepoint.com/sites/uc/SitePages/Home.aspx. These resources
include a Core guide that explains the purpose and structure of the Core Curriculum, the required
Core Component Areas and Core Objectives, as well as guidelines for meeting Core

designation.

Completed proposal forms are submitted to the Undergraduate Committee for review by annual
deadlines. The proposals are reviewed by UC Subcommittees to prepare recommendations to the
full committee for approval to revise or add Core courses to the UH Core Curriculum. Course
proposals, including Core Curriculum courses, are archived on the Undergraduate Committee
site.

The original Core Curriculum Assessment Plan included 1000, 2000, 3000, and 4000 level
courses. The revised proposal recommends that the courses selected for evaluation are limited to
the 1000 and 2000 level courses. Currently, there are seventeen 4000 level courses that are
approved core curriculum courses, so the impact of the elimination of these courses would be
minimal. There are approximately one hundred 3000 core curriculum courses. Inclusion of the
3000 and 4000 level courses could distort the assessment of core curriculum instruction. Students
enrolled in these courses could be transfer students, be too far removed from the 1000 and 2000
level courses, or have additional program influences at this level, thus confounding the
assessment results for the targeted population.

There are over one hundred and fifty 1000 and 2000 core courses which is 57% of the total core
curriculum course inventory and more than an adequate representation of the targeted student
population. Most of these courses are offered each semester with large class sizes. Narrowing the
scope of the review will help to focus the evaluation process on the key demographic and result
in more targeted curricular specific improvement plans. This will enhance the efforts to develop
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coordinated stakeholder action plans that result in curricular enhancements for students in their
freshmen and sophomore years. It will also keep the reviewers from broadly applying the rubrics
to student work created at the freshmen to senior levels.

Currently, 8-12 artifacts are requested from each of the courses that are approved for each core
objective. If the number of courses are reduced, the number of artifacts requested will increase to
approximately 15. This transition will be minimal and allow the Office of Institutional
Effectiveness to work more closely with the affected colleges and departments. Further, applying
the rubric to fewer assignments fifteen times versus eight also helps to maintain more
consistency with less time to adjust the application as the reviewers move from one student
artifact to the next. There will be a more demonstrative closing of the loop with the data
collected from each assessment cycle.

Component Two: Core Curriculum Course Identification Process

Prior to each semester, a Core Curriculum Objective is targeted for assessment. After Official
Reporting Day (ORD) the following semester, the Office of Institutional Research (OIR) is asked
to pull a list of the courses and course rosters offered, that have identified the target objective as
a focus of study and to include a student headcount. This listing is vetted, and 50-55 courses are
randomly selected for inclusion in the assessment. From this subset of courses, OIR is requested
to pull the student roster for each selected course. From these rosters, currently 8-12 students are
selected for study and listed by course. This number would increase to approximately 15 under
the revised plan. The total numbers may vary depending on the number of courses included in
the Core Objective being assessed. (For example, there are far more courses identified as
teaching Critical Thinking than are identified for the Personal Responsibility Core Objective).

The Director of Institutional Effectiveness, Assessment, and Accreditation notifies the Deans and
Department Chairs of the inclusion of their course(s) in the upcoming assessment cycle for the
following semester. After the Official Reporting Day, the course list will be finalized and
detailed e-mails are then sent to each professor informing them that their course has been
selected for inclusion and reminding them of their commitment to the Core Curriculum
Assessment Process. Each professor is asked to identify the student artifact that best
demonstrates their learning as related to the target Core Objective and when it will be completed.
They must either agree to email products or specify where the assignment can be found in
Blackboard, the Learning Management System. Office of Institutional Effectiveness Assessment
Specialists gather the student artifacts and prepare them for anonymous review.

Once the departments are notified, training for new core curriculum faculty will be offered
during the semester preceding the actual assessment. The training will cover the development of
assessment tools that align with each of the rubrics relevant for that assessment cycle. Examples
of assessment tools are essays, examinations, presentations, team projects, laboratory
assignments, etc. This training will be available for all full-time, part-time, and adjunct faculty
that are scheduled to teach core curriculum courses identified for following semester.



Component Three: Core Objective Assessment Plan

A. Description of the process to determine the appropriate level of attainment of each Core
Objective.

The Undergraduate Committee determines the appropriate level of attainment for each Core
Objective based on expected performance on a series of rubrics. The Office of Institutional
Effectiveness researched best practices in the evaluation of core curriculum. One such practice is
the adoption of the AAC&U Valid Assessment of Learning in Undergraduate Education
(VALUE) Rubrics for the Core Curriculum Assessment Efforts. The VALUE rubrics were
developed by teams of faculty experts representing colleges and universities across the United
States through a process that examined many existing campus rubrics and related documents for
each learning outcome: Critical Thinking, Oral/Written Communication, Quantitative Literacy,
Teamwork, Civic Engagement- Local and Global, and Ethical Reasoning. All of the rubrics align
with the Texas Core Objectives.

It is believed that the adoption of these rubrics will allow for consistent evaluation of student
performance across the University of Houston System and other universities nation-wide. The
AAC&U Rubrics were used as a basis for the development of the current rubrics. Since that time,
AAC&U has updated their rubrics to more accurately reflect current practices nationwide.
AAC&U offers calibration training for reviewers which the Office of Institutional Effectiveness
is currently undergoing (Fall 2022 Semester). This will also allow for the changes to be more
readily adopted without having to go through deeper adaptation/committees each time a change
is made. Finally, this provides University of Houston Main Campus a framework that be can be
used to maintain consistency throughout the evaluation process. The University of Houston
Downtown, Clear Lake, and Victoria have all adopted the VALUE Rubrics to assess core
objective artifacts again touting the opportunity for consistency in evaluation across the UH
System.

Each rubric articulates fundamental criteria for each learning outcome, with performance
indicators demonstrating progressively more sophisticated levels of attainment. Four rating
levels—Capstone (4), Milestones (3), Milestones (2), and Benchmark (1)—are used to describe
performance relative to each criterion. The task posed to the members of the Undergraduate
Committee was to define a level of student performance in the core courses that would indicate
an acceptable degree of achievement relative to the performance criteria that underlie each
objective. Because the core curriculum is intended as foundational, the guiding principle of
performance in these courses is on development, especially in the 1000-2000 level courses. It is
not the intent of these courses to result in exemplary performance for all students, although it is
likely some students will achieve that level. Rather, students in the core, especially Freshmen,
are viewed as building competence in these areas. For this reason, minimum acceptable objective
attainment is defined as 70% for student work.

B. Description of the Core Objective Assessment
a. Assessment Methods



In support of these ongoing assessments, the Core Course Proposals submitted by academic
departments to the Undergraduate Committee includes the description, for each Core Objective
required for each course. Also, the number of the course assignment(s) which, when completed
by students, will provide evidence of the core objective. Multi-disciplinary faculty will be invited
to annual trainings that provides background information about THECB’s directive and assists
them in identifying or creating appropriate assignments for core assessment. Becoming familiar
with the AAC&U Rubrics and developing a strong network of experienced professors in the field
is important to supporting inexperienced teaching faculty. These training opportunities are
expected to be quite robust as faculty are encouraged to engage with the AAC&U Rubrics to
ensure that their student work samples will demonstrate the greatest level of performance for
each Objective.

b. Methodology

Two-stage probability-proportional-to-size (PPS) cluster sampling will continue to be
employed to provide a representative sample of student work for the direct assessments.
Ratings are collected and tabulated through Excel spreadsheets and SPSS.

C. Frequency and Timeline of Assessment- Assessment of each objective will take place
over the course of six semesters, devoted respectively to sample selection, data
collection, rating of work samples, and analysis and writing of findings for
distribution. Each core objective will be assessed every three years. It should be noted
that fall courses will be evaluated in the spring term and spring courses will be
evaluated in the summer/fall terms. The schedule for assessment of the Core Objective
is included in Appendix D.

D. Criteria/Targets - As described in the Core Objective Assessment Plan section, each
VALUE rubric is comprised of several performance dimensions or criteria. For
example, the rubric for evaluating critical thinking has four dimensions: “Evidence,”
“Influence of Context and Assumptions,” “Student’s Position,” and “Conclusions and
Related Outcomes.” Performance on each of these criteria is evaluated by multi-
disciplinary Assessment Specialists who score the work samples using the given
performance levels. The performance target is that 70% or greater of sampled student
work from 1000-2000 level courses is rated as Milestone 2 or better for each rubric
criterion.

E. Analysis- The Office of Institutional Effectiveness (OIE) will have primary
responsibility for conducting analysis of Core Objective Performance Data. OIE
personnel will focus on compiling results of scoring and examining the distribution of
outcomes in terms of the four performance levels that define each Core Objective
Rubric. These results will be reported to the Undergraduate Committee on a yearly
basis. The Office of Institutional Effectiveness will also conduct any follow-up
analyses that may be necessary, particularly when Core Objective Performance
Targets are not met. The Undergraduate Committee of the Faculty Senate will forward



the results to the Faculty Senate and the Office of the Provost. OIE will be responsible
for submitting the results to the Texas Higher Education Coordinating Board.

To ensure the Core Curriculum Faculty are included in the review process, it is
recommended that there be a six-person Core Curriculum Assessment Committee, a
subcommittee comprised of members from the Executive Council of the
Undergraduate Committee. The function of this committee will be limited to reviewing
the overall scoring of the specific core objective being reviewed that semester and the
subsequent final report before it is submitted to the Texas Higher Education
Coordinating Board. This subcommittee will also disseminate the same report to the
Undergraduate Committee Members of the Faculty Senate. The Office of the
Institutional Effectiveness (OIE) will then submit the final report to the faculty
members sampled in the report.

. Actions and Follow Up- The Office of Institutional Effectiveness (OIE) will conduct
analyses of the core assessment outcomes relative to the performance targets, reporting
results to the Undergraduate Committee. Once a year, the University will conduct a
review of overall performance on each Core Objective assessed during that year. If the
performance does not meet expectations, a more detailed review will be conducted to
investigate the reasons for this disparity. This may involve follow-up studies to
examine particular areas or courses which may, in turn, result in changes in course
design or instruction. Whenever possible or appropriate, resource support will be
provided to address issues that are identified during the review. In addition, each
department included in the review cycle will receive a copy of the report to discuss in
curriculum committee meetings. These reports will be shared twice a year.

As an aspirational goal, every five years, the Undergraduate Committee will conduct a
course inventory to ensure all courses remain in alignment with the Texas Higher
Education Coordinating Board requirements.



Appendix A: Sample Communication (Provost Communication to Deans)
Date: May 4, 2022

To: Dr. Andrew Davis, Dean, Kathrine G. McGovern College of the Arts Dr. Daniel P.
O’Connor, Dean, College of Liberal Arts and Social Sciences

From: Paula Myrick Short, Senior Vice Chancellor/Senior Vice President for Academic Affairs
and Provost

Re: Assessment of the Core Curriculum

As part of the state-required assessment of the UH Core Curriculum, a random sample of core
courses is selected every semester in order to evaluate student learning in one core objective. The
particular focus of the Spring 2022 assessment cycle will be on Personal Responsibility Core
Objective

A list of the selected courses in your college and the faculty members teaching these courses is
attached. As part of this process, a student work product (e.g., essay, exam) addressing learning
in the area of Personal Responsibility will be identified by the selected faculty members. In the
coming days, my staff will be contacting the faculty members to notify them of their selection
and ask them to verify the student work product to be collected for the assessment. Ultimately,
work samples from fifteen randomly selected students in each class will be collected by my staff.

Training will be provided for faculty that are teaching classes that align with this core objective.
I appreciate your support in making sure this process runs smoothly. If I can answer any
questions, please let me know.



Appendix A: Sample Communication (Director’s Communication to Core Curriculum
Faculty)

Dear Professor «FAC_LAST NAME», Your course,

«Subject» «Catalog» number «CLASS NBR» has been selected for inclusion in the state-
required assessment of the UH Core Curriculum.

The focus of the Spring 2022 assessment process is on personal responsibility skills, one of the
six core learning objectives. Your course was included in the sampling pool because personal
responsibility skills is among the core objective areas addressed by the class (see Core
Curriculum application below). As part of this process, the institutional effectiveness office will
collect samples of student work from each of the selected courses.

ACTION NEEDED: The first step is to identify the appropriate student work product. The Core
Curriculum application for this class (see link below) identified an assignment that prompts
students to demonstrate learning related to personal responsibility skills. Your assignment may
have changed since the application was submitted, if that is the case simply notify the Office of
Institutional Effectiveness of the current assessment. If this assignment has changed since the
application was submitted, let us know. By Friday, June 3rd, please send to your college
assessment contact, «Contact», «Contact Email», the following information: * A description of
the student work product from your course to be used for this assessment. * The date when the
work product will be available, and whether the product will be submitted via Blackboard.
CORE APPLICATION:«Link»

Work from fifteen randomly selected students will be collected. The attached list identifies the
selected students from your course. Do not be concerned if a selected student does not turn in an
assignment or drops the course; we can oversample to help mitigate missing work. Student work
may be submitted through the end of the academic term as it becomes available. If assignments
are submitted through Blackboard, these can be accessed directly by my staff and once you’ve
notified us of the name of the assignment and that it is in Blackboard, no further action is
required on your part. Most instructors elect to provide written work samples. These will be
evaluated using a faculty-developed rubric for personal responsibility skills (see attached).

Responses to multiple-choice items may also be submitted (four for each domain). The format
for submitting multiple-choice data is explained on page two of the attached rubric. The
assessment contact for your college, will be happy to address any questions you may have. We
appreciate your cooperation with this process.
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Appendix B: Statement of Purpose (THECB)

Statement of Purpose: Through the Texas Core Curriculum, students will gain a foundation of
knowledge of human cultures and the physical and natural world, develop principles of personal
and social responsibility for living in a di verse world, and advance intellectual and practical
skills that are essential for all learning.

Core Objectives-

«Critical Thinking Skills - to include creative thinking, innovation, inquiry, and analysis,
evaluation and synthesis of information

«Communication Skills - to include effective development, interpretation and expression of ideas
through written, oral and visual communication

«Empirical and Quantitative Skills - to include the manipulation and analysis of numerical data or
observable facts resulting in informed conclusions

*Teamwork - to include the ability to consider different points of view and to work effectively
with others to support a shared purpose or goal

-Personal Responsibility - to include the ability to connect choices, actions and consequences to
ethical decision-making

Social Responsibility - to include intercultural competence, knowledge of civic responsibility,
and the ability to engage effectively in regional, national, and global communities

Foundational Component Areas-

*Communication - Courses in this category focus on developing ideas and expressing them
clearly, considering the effect of the message, fostering understanding, and building the skills
needed to communicate persuasively. Courses involve the command of oral, aural, written, and
visual literacy skills that enable people to exchange messages appropriate to the subject,
occasion, and audience.

*Mathematics - Courses in this category focus on quantitative literacy in logic, patterns, and
relationships. Courses involve the understanding of key mathematical concepts and the
application of appropriate quantitative tools to everyday experience.

Life and Physical Sciences - Courses in this category focus on describing, explaining, and
predicting natural phenomena using the scientific method. Courses involve the understanding of
interactions among natural phenomena and the implications of scientific principles on the
physical world and on human experiences.

*Language, Philosophy and Culture - Courses in this category focus on how ideas, values,
beliefs, and other aspects of culture express and affect human experience. Courses involve the
exploration of ideas that foster aesthetic and intellectual creation in order to understand the
human condition across cultures.
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*Creative Arts - Courses in this category focus on the appreciation and analysis of creative
artifacts and works of the human imagination. Courses involve the synthesis and interpretation of
artistic expression and enable critical, creative, and innovative communication about works of
art.10

*American History - Courses in this category focus on the consideration of past events and ideas
relative to the United States, with the option of including Texas History for a portion of this
component area. Courses involve the interaction among individuals, communities, states, the
nation, and the world, considering how these interactions have contributed to the development of
the United States and its global role.

*Government/Political Science - Courses in this category focus on consideration of the
Constitution of the United States and the constitutions of the states, with special emphasis on that
of Texas. Courses involve the analysis of governmental institutions, political behavior, civic
engagement, and their political and philosophical foundations.

*Social and Behavioral Sciences - Courses in this category focus on the application of empirical
and scientific methods that contribute to the understanding of what makes us human. Courses
involve the exploration of behavior and interactions among individuals, groups, institutions, and
events, examining their impact on the individual, society, and culture.

*Component Area Option - Courses used to complete the Component Area Option must meet the
definition and criteria specified in one or more of the foundational component areas above. The
Core Objectives required in the corresponding foundational component area apply to each course
used to fulfill the Component Area Option.
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Appendix C: Core Curriculum Assessment Schedule

Order CORE Area Last FA 2022 SPR 2021 SU 2022 FA 2022 SPR 2023 SU 2023 FA 2023 SPR 2024 SU 2024
coM P 2016 Sample Data collection| Rating work | Analysis &
1 selection samples reporting
SR SP 2018 Sam;?le Data collection| Rating work | Analy SIIS &
2 selection samples reporting
Analy si | D: llection| Rati k
PR FA 2018 nayslls & Sam;? e ata collection| Rating worl
3 reporting selection samples
T SP 2019 Data collection| Rating work Analyslls & Sam;l)le
4 samples reporting selection
EQS FA 2019 Sam;?.tle Data collection| Rating work Analyslls &
5 selection samples reporting
™w FA 2020 Sam;?le Data collection| Analy S.IS &
[§ selection reporting

The complete schedule is available at new core schedule.xIsx (sharepoint.com)
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Appendix D: Sample VALUE Rubric (Critical Thinking)

Definition

Critical thinking is a habit of mind characterized by the comprehensive exploration of issues, ideas, artifacts, and events before accepting or formulating an opinion or conclusion.

Ev aluators are enconraged 1o assign a 3er0 to any work sample or collection of work that does not meet benchmark (vell one) lvel pesformance.

Capstone
4

Milestones
3

o

Benchmark
1

of issues

Issue/problem to be considered critically is
stated clearly and described comprehensively,
delivering all relevant information necessary

for full understanding,

Issue/problem to be considered critically s
stated, described, and clarified so that
understanding is not setously impeded by

omissions.

Issue/problem to be considered critically is
stated but description leaves some terms
undefined, ambiguities unexplored, boundaries

undetermined, and/or backgrounds unknown.

Issue/problem to be considered critically is
stated without clarification or description.

Evidence
Selecting and nsing information to investigate a point

of siew or conclusion

Information is taken from source(s) with
enough interpretation/evaluation to develop a
comprehensive analysis or synthesis.
Viewpoints of experts are questioned

thoroughly.

Information is taken from source(s) with
enough interpretation/evaluation to develop a
coherent analysis or synthesis.

Viewpoints of experts are subject to

questioning,

Information is taken from source(s) with some
interpretation/evaluation, but not enough to
develop a coherent analysis or synthesis.
Viewpoints of experts ate taken as mosy fact,

with little questioning,

Information is taken from source(s) without
any interpretation/evaluation.
Viewpoints of experts are taken as fact,

without question.

Tnfl.

of context and assumptions

Thoroughly (systematically and methodically)
analyzes own and others' assumptions and
carefully evaluates the relevance of contexts

when presenting a position.

Identifies own and others' assumptions and
several relevant contexts when presenting a

position,

Questions some assumptions. Identifies
several relevant contexts when presenting a
position. May be more awae of others'

assumptions than one's own (or vice versa).

Shows an emerging awaeness of present
assumptions (sometimes labels assertions as
assumptions). Begins to identify some

contexts when presenting a position.

Student's position (petspective,
thesis/hypothesis)

Specific position (perspective,
thesis/hypothesis) is imaginative, taking into
account the complexities of an issue.

Limits of position (perspective,
thesis/hypothesis) are acknowledged. Others'
points of view are synthesized within position

(perspective, thesis/hypothesis).

Specific position (perspective,

thesis)/ hypothesis) takes into account the
complexities of an issue.

Others' points of view ate acknowledged
within position (perspective,
thesis/hypothesis).

Specific position (perspective,
thesis/hypothesis) acknowledges different sides
of an issue.

Specific position (perspective,
thesis/hypothesis) is stated, but is simplistic

and obvious.

Conclusions and related outcomes

(impl and q )

Conclusions and related outcomes
(consequences and implications) are logical and
reflect student’s informed evaluation and

ability to place evidence and perspectives
" T .

Conclusion is logically tied to a range of
information, including opposing viewpoints;
related outcomes (consequences and
implications) are identified clearly.

Conclusion is logically tied to information
(because information is chosen to fit the
desired conclusion); some telated outcomes

(consequences and implications) are identified

Conclusion is inconsistently tied to some of
the information discussed; related outcomes
(consequences and implications) are

oversimplified.
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Sample VALUE Rubric (Teamwork)

Definition

Teamwork is behaviors under the control of individual team members (effort they put into team tasks, their manner of interacting with others on team, and the quantity and quality of ontributions they make to team disaussions.)

LEualuators are enconraged to assign a 3er0 to any work sample or collection of work that does not meet benchmark (cell one) lewel performance.

Capstone
4

Milestones
3

2

Benchmark
1

Contributes to Team Meetings

Helps the teammove forward by articulating the
merits of alternative ideas or proposals.

Offers alterative solutions or courses of action
that build on the ideas of others.

Offers new suggestions to advance the work of
the group.

Shares ideas but does not advance the work of
the group.

Facilitates the Contributions of Team
Members

Engages team members in ways that facilitate
their contributions to meetings by both
constructively building upon or synthesizing the
contributions of others as well as noticing when
someone is not participating and inviting them

Engages team members in ways that facilitate
their contributions to meetings by
constructively building upon or synthesizing
the contributions of others.

Engages team members in ways that facilitate
their contributions to meetings by restating the
views of other team members and/or asking
questions for clarification.

Engages teammembers by taking tums and
listening to others without interrupting.

Individual Contributions Qutside of Team
Meetings

Completes all assigned tasks by deadline; work
accomplished is thorough, comprehensive, and

Completes all assigned tasks by deadline; work

hod i

accomplished is thorough, comprehensive, and

advances the project. Proactively helps other
teammembers complete their assigned tasks to a
similar level of excellence.

advances the project.

Completes all assigned tasks by deadline; work
accomplished advances the project.

Completes all assigned tasks by deadline.

Fosters Constructive Team Climate

Supports a constructive team climate by doing
all of the following:

¢ Treats teammembers respectfully by being
polite and constructive in communication.

+ Uses positive vocal or written tone, facial
expressions, and/or body language to convey a
positive attitude about the teamand its work.

+ Motivates teammates by expressing
confidence about the importance of the task and
the teants ability to accomplish it.

+ Provides assistance and/or encouragement
to team members.

Supports a constructive team climate by doing
any three of the following:

+ Treats teammembers respectfully by being
polite and constructive in communication.

+ Uses positive vocal or written tone, facial
expressions, and/or body language to convey a
positive attitude about the teamand its work.

+ Motivates teammates by expressing
confidence about the importance of the task
and the teants ability to accomplish it.

+ Provides assistance and/or encouragement
to team members.

Supports a constructive team climate by doing
any two of the following:

+ Treats teammembers respectfully by being
polite and constructive in communication.

+ Uses positive vocal or written tone, facial
expressions, and/or body language to convey a
positive attitude about the teamand its work.

+ Motivates teammates by expressing
confidence about the importance of the task and
the teams ability to accomplish it.

+ Provides assistance and/or encouragement
to team members.

Supports a constructive team climate by doing
any one of the following:

¢ Treats teammembers respectfully by being
polite and constructive in communication.

+ Uses positive vocal or written tone, facial
expressions, and/or body language to convey a
positive attitude about the teamand its work.

+ Motivates teammates by expressing
confidence about the importance of the task
and the team's ability to accomplish it.

+ Provides assistance and/or encouragement
to team members.

Responds to Conflict

Addresses destructive conflict directly and

constructively, helping to manage/resolve it in a
way that strengthens overall team cohesiveness
and future effectiveness.

Identifies and acknowledges conflict and stays
engaged with it.

Redirecting focus toward common ground,
toward task at hand (away from conflict).

Passively accepts altemate
viewpoints/ideas/opinions.
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Definition

Written communication s the development and expression of ideas in writing, Written communication involves learning to work in many genres and styles. It can involve working with many different writing technologies, and mixing

Sample VALUE Rubric (Written Communication)

texts, data, and images. Written communication abilities develop through iterative experiences across the curriculum.

Exvaluators are enconraged fo assign a 3er0 fo any work sample or eolkction of work that does o met benchmarke el one) lvel performance

Capstone
4

Milestones
3

2

Benchmark
1

Context of and Purpose for Writing
Includes considerations of audience,
purpose, and the circumstances
surrounding the writing task(s).

Demonstrates a thorough understanding of
context, audience, and purpose that is
responsive to the assigned task(s) and
focuses all elements of the work.

Demonstrates adequate consideration of
context, audience, and purpose and a clear
focus on the assigned task(s) (e.g., the task{
aligns with audience, purpose, and

ntayt)

Demonstrates awareness of context,
audience, purpose, and to the assigned
tasks(s) (¢.g, begins to show awareness of
audience's perceptions and assumptions).

Demonstrates minimal attention to context,
audience, purpose, and to the assigned
tasks(s) (¢.g, expectation of instructor or
self as audience).

Content Development

Uses appropriate, relevant, and compelling
content to llustrate mastery of the subject,
conveying the writer's understanding, and
shaping the whole work.

Uses appropriate, relevant, and compelling
content to explore ideas within the context
of the discipline and shape the whole work.

Uses appropriate and relevant content to
develop and explore ideas through most of
the work.

Uses appropriate and relevant content to
develop simple ideas in some parts of the
work.

Genre and Disciplinary Conventions
Formal and informal rules inherent in
the expectations for writing in

particular forms and/or academic fields

(please see glossary).

Demonstrates detafled attention to and
successful execution of a wide range of
conventions particular to a specific discipline
and/or writing task (s) including
organization, content, presentation,
formatting, and stylistic choices

Demonstrates consistent use of important
conventions particular to a specific
discipline and/or writing task(s), including
organization, content, presentation, and
stylistic choices

Follows expectations appropriate to a
specific discipline and/or writing task(s) for
basic organization, content, and presentation

Attermpts to use a consistent system for
basic organization and presentation.

Sources and Evidence

Demonstrates skillful use of high- quality,
credible, relevant sources to develop ideas
that are appropriate for the discipline and

genre of the writing

Demonstrates consistent use of credible,
relevant sources to support ideas that are
situated within the discipline and genre of

the writing

Demonstrates an attempt to use credible
andlor relevant sources to support ideas that
are appropriate for the discipline and genre

of the writing

Demonstrates an attempt to use sources to
support ideas in the writing.

Control of Syntax and Mechanics

Uses graceful language that skillully
communicates meaning to readers with
clarity and fluency, and is virtually error-
free

Uses straightforward language that
generally conveys meaning to readers. The
language in the portfolio has few errors.

Uses language that generally conveys
meaning to readers with clrty, although
writing may nclude some errors.

Uses language that sometimes impedes
meaning because of errors in usage.
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Sample VALUE Rubric (Oral Communication)

Definition

Oral communication is a prepared, purposeful presentation designed to increase knowledge, to foster understanding, or to promote change in the listeners' attitudes, values, beliefs, or behaviors.

Evaluators are encouraged to assign a 3ero 1o any work sample or collction of work that does not meet benchmark (cell one) level performance.

Capstone Milestones Benchmark
4 3 2 1

O1rganization Organizational pattern (specific introduction |Organizational pattern (specific introduction | Organizational pattern (specific introduction |Organizational pattern (specific
and conclusion, sequenced material within the|and conclusion, sequenced material within  |and conclusion, sequenced material within the |introduction and conclusion, sequenced
body, and transitions) is clearly and the body, and transitions) is clealy and body, and transitions) is intermittently material within the body, and transitions) is
consistently observable and is skillful and | consistently observable within the observable within the presentation. not observable within the presentation.
makes the content of the presentation presentation.

Lang Language choices are imaginative, Language choices are thoughtful and Language choices are mundane and Language choices are unclear and
memorable, and compelling, and enhance the|generally support the effectiveness of the  |commonplace and partially support the minimally support the effectiveness of the
effectiveness of the presentation. presentation. Language in presentationis  [effectiveness of the presentation. presentation. Language in presentation is
Language in presentation is approptiate to  {approptiate to audience. Language in presentation is approptiate to  |not apptopriate to audience.

Delivery Delivery techniques (posture, gesture, eye  |Delivery techniques (posture, gesture, eye  |Delivery techniques (posture, gesture, eye | Delivery techniques (posture, gesture, eye
contact, and vocal expressiveness) make the | contact, and vocal expressiveness) make the |contact, and vocal expressiveness) make the  |contact, and vocal expressiveness) detract
presentation compelling, and speaker appears| presentation interesting, and speaker appears|presentation understandable, and speaker  |from the understandability of the
polished and confident. comfortable. appears tentative. presentation, and speaker appears

c
Supporting Material A variety of types of supporting materials  [Supporting materials (explanations, Supporting materials (explanations, examples, | Insufficient supporting materials

(explanations, examples, illustrations, statistics,
analogies, quotations from relevant
authorities) make appropriate reference to
information or analysis that significantly
supports the presentation or establishes the

presenter's credibility/authority on the topic.

examples, illustrations, statistics, analogies,
quotations from relevant authorities) make
appropriate reference to information or
analysis that generally supports the
presentation or establishes the presenter's
credibility/ authority on the topic.

illustrations, statistics, analogies, quotations
from relevant authorities) make appropriate
reference to information or analysis that
partially supports the presentation or
establishes the presenter's credibility/authority

on the topic.

(explanations, examples, illustrations,
statistics, analogies, quotations from
relevant authorities) make reference to
information or analysis that minimally
supports the presentation ot establishes the
presenter's credibility/authority on the

Central Message

Central message is compelling (precisely
stated, appropriately repeated, memorable,

and strongly supported.)

Central message is clear and consistent with
the supporting material

Central message is basically understandable
but is not often repeated and is not

memorable.

Central message can be deduced, but is not

explicitly stated in the presentation.

17



Sample VALUE Rubric (Quantitative Literacy)

Definition

Quantitative Literacy (QL) - also known as Numeracy or Quantitative Reasoning (QR) - is a "habit of mind," competency, and comfort in working with numericl data. Individuals with strong QL skills possess the ability to teason and solve quantitative

problems from a wide aay of authenticontexts and everyday life situations. They understand and can areate sophisticated arguments supported by quantitative evidence and they can dearly communicate those arguments in a vasiety of formats (using words,

tables, graphs, mathematicl equations, etc, as approptiate).

Enalvators are enconraged 1 assign a zer o any work sample or collction of work that does ot meet benchmarke (cellone) lvl performance

Capstone
4

Milestones
3

2

Interpretation
| Ability to explain information presented in
nathematical foms (e, equations, graphs, diagrams,

ables, words)

Provides accurate esplanations of information
presented in mathematical forms. Makes
appropiate inferences based on that information.
Forexamph, accnrately explains the trend data shown in
a graph and makes reasonabl predictions regarding what
the data suggest abont future events.

Provides acurate explanations of information
presented in mathematicl forms. For instance,

aucnrately explains the trend data shown in a graph.

Provides somewhat acurate explanations of
information presented in mathematical forms, but
oausionally makes minor errors related to
omputations orunits. For instance, accurately
explains trend data shown in a graph, bt may
misvaltulate the slope of the trend lie.

Attempts to explain information presented in
mathematical forms, but deaws incotrect
ondusions about what the information means.
For example, attempts to explain the trend data shown
i a graph, but willfrequently misintespret the nature
of that trend perbaps by confusing positive and

Representation

| Ability to convert relevant information into tarions

Skillfully anverts relevant information into an
insightful mathematicl pottrayal in 2 way that

Competently miverts selevant information into

an apptoptiate and desired mathematica pottrayal

Completes mnversion of information but resulting

mathematial pottrayal is only partially appropriate

Completes mnversion of information but
resulting mathematial portrayal is inapproptiate

mathematical forms (e, equations, graphs, diagrams,  |ontributes to a fusther or deeper understanding, of aqmfate, ot inamfate.

Lables, pord]

Calculation Caloulations attempted are essentially all sucssful | Calealations attempted ate essentially al suaessful | Calaulations attempted ate cither unsuawssful or | Calaulations are attempted but ate both
and suffidently omprehensive to solve the and suffidently momprehensive to solve the tepresent onlya pottion of the elalations required |unsucessful and are not comprehensive.
problem. Caleulations ate also presented clegantly  |problem. to comptehensively solve the problem.
[deardy mndeely etc)

Application / Analysis Uses the quantitative analysis of data as the basis | Uses the quantitative analysis of data as the basis |Uses the quantitative analysis of dataas thebasis  {Uses the quantitative analysis of data as the basis

| Ability to make judgments and dhay ggpropriate
conlysions based on the quantitative analysis of data,
phile pecaonizing the it of thic analvcic

for deep and thoughtful judgments, drawing
insightful, carefully qualified mndusions from this

watk

for competent judgments, drawing teasonable
and approptiately qualified condusions from this

watk

for workmanlike (without inspiration of nuance,
otdinary) judgments, drawing plausible

andnsions from this wark

for tentative, basicjudgments, although is
hesitant or unertain about drawing cndusions

from this wark

Assumptions
 Ability to make and evaluate important assumptions in

estination, modeling, and data analysis

Expliatly desaribes assumptions and provides

ompelling tationale for why each assumption is
appropriate. Shows awareness that confidencein
final mndusions is limited by the acuracy of the

Expliatly desaibes assumptions and provides
ompelling tationale for why assumptions are
appropfiate.

Expliatly desaibes assumptions.

Attempts to desaribe assumptions.

Communication

Exxpressing quantitative evidence in support of the
agument or purpose of the nork (in ferms of what
enidence s nsed and how it is formatted, presented, and
contextualized)

Uses quantitative information in connection with
the argument o puzpose of the work, presents it in
an effective format, and explicates it with
onsistently high quality.

Uses quantitative information in connection with
the argument o putpose of the work, though
data may be presented in aless than completely
effective format o some parts of the expliation

may be uneven.

Uses quantitative information, but does ot
effectively connect it to the argument or purpose of
the work.

Presents an argument for which quantitative
evidence is pertinent, but does not provide
adequate explidt numerical support. (Mayuse
quasi-quantitative words such as "many," "few,"

"

"inaeasing,

small," and the ike in place of
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Sample VALUE Rubric (Ethical Reasoning)

Definition

Ethicl Reasoning is reasoning about tight and wrong human wonduct. It requires students to be able to assess their own ethical values and the sodal ntest of problems, recognize ethicalissues in a vatity of settings, think about how different ethical

perspectives might be applied to ethical dilemmas, and nsider the ramifications of altemative acions. Students” ethicl selfidentity evolves as they pracie ethicl deasion-making skills and leam how to describe and analyze positions on ethicl issues.

B valvators areencomnaged o asoign a e o any work sample or olltion of vork that s not meet enchmarke (cll ne) e penformance

Capstone
4

Milestones
j 2

Benchmark
1

Ethical Self-Awareness

Student discusses in detall/ analyzes both cre
beliefs and the origins of the cote belefs and
disaussion has greater depth and datty.

Student discusses in detall/analyzes both wre
belifs and the orgins of the core belefs.

Student states both ote belifs and the orgins of
the re beliefs.

Student states either their mre beliefs or artiaulates

the origins of the wre belefs but not both.

Understanding Different Ethical
Perspectives/Concepts

Student names the theory or theories, @n present
the git of sid theory or theores, and accurately

exphins the detals of the theory or theoris used.

Student an name the major theory of theoties
she/he uses, an present the gist of sad theory or
theoties, and attempts to explain the detals of
the theory or theores used, but has some

inamacie

Student can name the major theory she/he uses,
and is onlyable to present the gist of the named

theory.

Student only names the major theory she/he

USEs.

Ethical Issue Recognition

Student cn recognize ethicalissues when presented
in 2 omplex, multlayered (gray) context AND an

reoognize oss- tehtionships among the ssues.

Student can recognize ethicalissues when issues
ate presented i a complex, mullayered (gtay)
ontext OR an grasp aoss- elaionships among
theissues.

Student can reegnize basicand obvious ethicl
issues and grasp (inoompletely) the wmplesiies or

interrehtionships among the ssues.

Student can recognize basicand obvious ethicl
issues but fals to grasp complexity or

interrationships.

Application of Ethical Perspectives/ Concepts

Student an independently apply ethical
perspectives conezpts to an ethial queston,
acuately, and is able to consider ful implications

of the appliction.

Student n independently apply ethical
perspectives concepts to an ethicl question,
acuately, but does not wnsider the speatfic

impliations of the appliction.

Student can apply ethicl perspectives/wnazpts to
an ethicl question, independently (to 2 new

example) and the application is inacourate.

Student cn apply ethical perspectves/concepts to
an ethicl question with support (using exampls,
inadass, in a group, ora fised-choie setting) but
is unable to apply ethicl perspectives/mnapts

independently (to a new example).

Evaluation of Different Ethical
Perspectives/Concepts

Student states a position and cn state the
objections to, assumptions and implictions of
and an reasonably defend against the objections
1o, assumptions and implications of different
ethicl perspectves onaepts, and the student's
defense is adequate and effecive,

Student states a position and n state the
objections to, assumptions and implitions of,
and tespond to the objectons to, assumptions
and implicaions of different ethical
perspectves concpts, but the student’ response
is inadequate.

Student states a position and can state the
objections to, assumptions and implictions of
different ethicl perspectves/ wacepts but does not
espond to them (and ultimately objections,
assumptions, and implaitions are
ompartmentalized by student and do not affect

tudantle nocitinn )

Student states a position but cinnot state the
objections to and assumptions and limitations of

the different perspectives/ coneps.
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Sample VALUE Rubric (Civic Knowledge and Engagement)

Definition

Civicengagement is "working to make a difference in the dviclife of our ommunities and developing the ombination of knowledge, skills, values, and motivation to make that difference. It means promoting the quality of life in 2 community, through

both political and non-political processes.” (Excerpted from Civie Responsibility and Higher Education , edited by Thomas Ehglich, published by Oryx Press, 2000, Preface, page vi.) In addition, dvicengagement enaompasses actions wherein individuals partidpate

in activities of personal and publicconcern that are both individually life enriching and sodally benefidal to the ommunity.

Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance.

Capstone
4

Milestones

J

2

Benchmark
1

Diversity of Communities and Cultures

Demonstrates evidence of adjustment in own
attitudes and beliefs becase of working within
and learning from diversity of jommunities and
altures. Promotes others' engagement with
diversity,

Reflects on how own attitudes and beliefs are
different from those of other cultures and
ommunities. Exhibits autiosity about what can
be leaned from diversity of communities and

alture:

Has awareness that own attitudes and beliefs are
different from those of other aultures and
ommunities. Exhibits little cutiosity about what
an be learned from diversity of communities and

aultures,

Expresses attitudes and beliefs as an individual,
from a one-sided view. Is indifferent or resistant
to what can be learned from diversity of
ommunities and altures.

Analysis of Knowledge

Conneats and extends knowledge (facts, theories,
ctc) from one’s own academic

study/ field /disdpline to dvicengagement and to
one's own partidpation in dviclife, politics, and

vernment,

Analyzes knowledge (faas, theories, etc) from
on’s own aademicstudy/ field/ disdpline making|
relevant mnnections to dvicengagement and to
one's own partidpation in dviclife, politics, and

sovernment,

Begins to connect knowledge (facts, theories, etc.)
from one's own academicstudy/ field /disdpline to
dvicengagement and to tone's own partidpation in

dviclife, politics, and government.

Begins to identify knowledge (facts, theories, etc.)
from one’s own academicstudy/ field/disdpline
that is relevant to dvicengagement and to one's
own partidpation in dvic ife, politics, and

overnment

Civic Identity and Commitment

Provides evidence of experience in dvic
engagement activities and desatibes what she/he
has learned about her ot himself as it relates to a
reinforced and darified sense of dvicidentity and
ontinued ommitment to publicaction.

Provides evidence of experience in dvic
engagement activities and describes what she/he
has leaned about her or himself as it relates to a

growing sense of dvicidentity and jommitment.

Evidence suggests involvement in dvie-
engagement activities is generated from
expectations or murse requirements rather than

from asense of dvicidentity.

Provides little evidence of her/his experience in
dvic-engagement activities and does not connect
experiences to dvicidentity.

Civic Communication

Tailots communiction strategies to effectively
express, listen, and adapt to others to establish
relationships to further dvicaction

Effectively ommunicates in dvicmntext, showing
ability to do all of the following: express, listen,
and adapt ideas and messages based on others'

perspecives

Communiates in dvicontest, showing ability to
do more than one of the following: express, listen,
and adapt ideas and messages based on others'

perspedives.

Communictes in dvicontext, showing ability to
do oneof the following: express, listen, and
adapt ideas and messages based on others’

DErSpedives.

Civic Action and Reflection

Demonstrates independent experience and shons
initiative in team leadership of wmplex or multiple
dvicengagement activities, aaenmpanied by
reflective insights or analysis about the aims and

aaomplishments of one’s actions.

Demonstrates independent experience and fean
leadership of avicaction, with reflective insights or
analysis about the aims and acomplishments of
one’s actions.

Has deatly participated in avially focused actions
and begins to reflect or desaibe how these actions

may benefit individual(s) or communities.

Has experimented with some dvicactivities but
shows little internalized understanding of their
aims ot effects and little commitment to future
action.

Civic Contexts/Structures

Demonstrates ability and commitment to
collaboratively work across and within ommunity
contexts and structures 1o achieve a civic ain.

Demonstrates ability and jommitment to work
actively within community wntexts and structures

fo achiere a civic aim.

Demonstrates experience identifying intentional

ways to parficipate in dvicontexts and structures.

Experiments with dvic ontexts and structures,

fries ont a fewto see nibat fits.
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